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Abstract 
This study aimed to assess opinions of preschool teacher and teacher of mentally retarded candidates’ opinions about 
mainstreaming. This research was conducted with 110 teacher candidates who study in the departments of Preschool Teaching 
(third year) and Teaching the Mentally Retarded (second year) in a private university in Nicosia in TRNC. Demographic 
information form which was composed of 4 questions about teacher candidates and attitude scale which was composed of 30 
items related with mainstreaming were used in this research. According to the answers given to the surveys, it was determined 
that teacher candidates should be made more conscious about mainstreaming. 
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1. Introduction 
Nowadays, individuals with special needs have the right to benefit from equality of opportunity in the educational 
environments as every individual. Individuals with special needs also feel belonging to society through this. At this 
point, mainstreaming come into operation. 
Mainstreaming is the special education practices in which individuals with special needs receive their education 
and as well as support education services in formal and private preschool, primary education, secondary education 
and non-formal education institutions with their peers who do not have disabilities  (O.E.H.Y.) Change: 
31.07.2009/R.G. : 27305).  
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The aim of mainstreaming education is not to make the children with special needs normal; aim of mainstreaming 
education is to provide the opportunity to children to use their interest and talents in the best way, facilitate them to 
live in the society.  
The importance of early intervention, mainstreaming practices and instructional adaptations related with students 
with special needs have gained acceleration with the developments in preschool education in Turkey. While 
practices in early intervention, mainstreaming practices and instructional adaptations in preschool education of 
children with special needs are very important in increasing the development of these children to the highest level 
and providing them the opportunity to receive education at equal opportunity with their peers who do not have 
disabilities towards appropriate instructional adaptations; it was noteworthy to indicate that there is a limited number 
of studies which examine these concepts together (Tufan & Yildirim, 2013).  
Mainstreaming has began to be applied as an education model in Turkey in 1983; the number of students with 
disability who receive education in general education classes increased every year and reached 70.000 in the 2010-
2011 academic year (MEB, 2010). States and governments should provide all opportunity and rights to students with 
disabilities as they provide them to normal children and develop policies about this (Minou & Manuchehr, 2012).  
Discussions about mainstreaming education have began in our country after the year of 1990s and it was 
determined to open mainstreaming classes as mainstreaming trial. In the first years, mainstreaming classes which 
was only openned in a school in Nicosia and have to be closed after the negative reactions of the parents began to 
become widespread after 3rd National Education Shura. Today, special education services are reached in 13 schools 
in 13 mainstreaiming classes  with 13 special education teachers for approximately 350 students. However, the 
presence of institutions as strong constitutions in the regions  always made themselves an attraction center and 
triggered children who needs to be in mainstreaming to come these constitutions. This compromised the 
accomplishment of mainstreaming. These disruptions in mainstreaming were also identified by the authorities of 
National Ministry of Education and the target of mainstreaming education has been emphasized again in a 
memorandum with the signature of Primary Education Management in September 29th, 2006 (Saygi, 2009). 
The problems experienced in the accomplishment of mainstreaming practices showed the necessity of gaining 
sufficient information and experience related with special education of teachers who work or will work in 
mainstreaming environments in their education process. However, it is so difficult to change the attitudes and 
behaviors of teacher candidates related with students with special needs after they enter into professional life 
(Jordan, Schwartz & McGhie-Richmond, 2009). In this process, even teacher candidates participate in in-service 
training, course or seminars, since they have critical opinions about mainstreaming, their opinions will be negative 
about mainstreaming education (Hursen & Kaplan, 2012). Nevertheless, the intellectual attitude, emotional 
reactions, various habits of the teacher affect the students (Tacman, 2009). 
 
1.1. Aim of the Research  
Main aim of the research is to investigate preschool teacher and teacher of mentally retarded candidates’ opinions 
about mainstreaming. In addition, the study tried to answer the following questions about preschool teacher and 
teacher of mentally retarded candidates; 
1.Do opinions of teachers about mainstreaming show difference based on their age? 
2.Do opinions of teachers about mainstreaming show difference based on their gender? 
3.Which disability group will have the lowest success in mainstreaming? 
1.2. Importance of the Study  
Since there is limited number of studies about preschool teacher and teacher of mentally retarded candidates’ 
opinions about mainstreaming in our country, this research is important. This study is expected to make up for this 
deficiency and thought to contribute to other researchers. 
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2. Method  
In this section, information related with the model of the research, sample, study group, instruments and data 
analysis are provided.  
 
 
2.1 Model of the Research  
 
Screening model which is one of the descriptive research methods was considered as appropriate for conducting 
the study. Preschool teacher third year and teacher of mentally retarded second year candidates’ about 
mainstreaming was measured with screening model in a private university in Nicosia region.  
 
2.2 Sample and the Study Group  
 
The sample of the research is composed of preschool teacher third year and teacher of mentally retarded second 
year candidates in a private university in Nicosia region located in TRNC in the academic year of 2013-2014. The 
study group is composed of 110 teacher candidates study in these departments candidates in a private university in 
Nicosia region located in TRNC. 
 
2.3 Data Collection Tools  
 
In this research, a “Demographic Information Form” and an attitude scale were used to determine the opinions of 
the participants about mainstreaming.  
 
 
2.4 Data Analysis 
 
The questions of the scale for examining teachers candidates’ opinions about mainstreaming was entered in the 
20th version of SPSS Statistics Program and mean of the statements were analyzed by using statistical data such as 
frequency and percentage in line with the aim of the researchers. 
 
3. Results 
Tables related with demographic information of preschool and teaching the mentally retarded candidates are 
provided in the following table: 
 
     Table 1. Distribution of teacher candidates’ age. 
Age F % 
19-24 99 90.0 
25-29 7 6.4 
30-34 
35-39 
Total 
3 
1 
110 
2.7 
0.9 
100.0 
 
 
Age of 99 (90%) teacher candidates who participated in the research was between 19-24 and age of 1 participant 
was between 35-39. 
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       Table 2.  Distribution of teacher candidates’ gender 
Gender F % 
Male  66 60.0 
Female 
Total 
44 
110 
40.0 
100.0 
 
66 (60%) teacher candidates who participated in the research was female, and 44 (40%) participants were male.  
 
  
      Table 3.  Distribution of teacher candidates’ opinions about which disability group will have the lowest success in      
mainstreaming 
Which disability group will have the lowest 
success in mainstreaming 
F % 
Mentally Retarded 44 40.0 
Physically Disabled 
Hearing Impaired 
Visually Impaired 
All 
Total  
17 
9 
34 
6 
110 
15.5 
8.2 
30.9 
5.5 
100.0 
 
 
44(40%) teacher candidates who participated in the research indicated that they think mentally retarded 
individuals will have the lowest success in mainstreaming, 6 (5.5%) participants think all disability groups (mental, 
physical, hearing and visual) will have the lowest success in mainstreaming. 
 
Table 4.  Distribution of teacher candidates’ department 
Department F % 
Teaching the Mentally Retarded 49 44.5 
Preschool Teaching 
Total 
  
61 
110 
 
55.5 
100.0 
 
 
The department of 49 (44.5%) teacher candidates who participated in the research was Teaching the Mentally 
Retarded and the department of 61 (55.5%) teacher candidates was Preschool Teaching. 
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  Strongly 
Agree 
 
 
Agree Undeci
ded 
Disagree Strongly 
Disagree  
  
NO  N % N % N % N  % N % 
 
SS 
1 There should not be schools for children 
with special needs.  
71 64.5 14 12.7 8 7.3 7 6.4 10 9.1 1.83 1,33 
2 It should be better for children with 
special needs to live in and receive 
education  special societies.   
21 19.1 20 18.2 17 15.5 22.7 20 24.5 
3,15 1,46 
3 It is almost impossible for children with 
special needs to receive education in 
normal educational environments.  
26 23.6 34 30.9 25 22.7 16.4 7 6.4 
2.51 1.20 
4 Expectations from  children with special 
needs must be different from 
expectations from normal children.  
7 6.4 12 10.9 12 10.9 44.5 30 27.3 
3.75 1.15 
5 Children with special needs are generally 
happier with children who are similar to 
them.  
16 14.5 23 20.9 30 27.3 26.4 12 10.9 
2.98 1.22 
6 Children with special needs can not 
establish social communication as 
normal children.  
24 21.8 45 40.9 23 20.9 10.0 7 6.4 
2,38 1,12 
7 Interaction provided by mainstreaming 
facilitates to accept the differences 
among students.  
7 6.4 14 12.7 15 13.6 34.6 34 30.9 
3.73 1.21 
8 Possibility of children with special needs 
to display behavorial problems is not 
more than in mainstreaming classes.  
6 5.5 19 17.3 37 33.6 30.0 15 13.6 
3,29 1,07 
9 Special interest for children with special 
needs will harm other students in normal 
class. 
22 20.0 31 28.2 21 19.1 20.0 14 12.7 
2,77 1,32 
 
 
 10 
Being in normal class facilitates the 
development of children with special 
needs.  
9 8.2 12 10.9 23 20.9 39.1 23 20.9 
3.54 1.17 
11 Mainstreaming of  students with special 
needs do not require important changes 
in normal class environments.  
19 17.3 26 23.6 32 29.1 20.9 10 9.1 
2,81 1,21 
12 Comfort in the normal class leads  
children with special needs  to 
experience confusion.  
13 11.8 23 20.9 25 22.7 27.3 19 17.3 
3.17 1.27 
13 Presence of a student with special needs 
leads normal student to respect  
differences.  
6 5.5. 13 11.8 9 8.2 29.2 50 45.5 
3,97 1,23 
14 Mainstreaming of  students with special 
needs do not contribute them to gain 
independence.  
54 49.1 35 31.8 13 11.8 3.6 4 3.6 
1,81 1,02 
15 It is not more difficult to establish 
control in classes without mainstreaming 
student than classes with  mainstreaming 
student.  
8 7.3 26 23.6 30 27.3 32.7 9 8.2 
3.11 1.08 
16 Mainstreaming of students with special 
needs is beneficial for the social 
development of normal children. 
1 0.9 11 10.0 15 13.6 40.0 39 35.5 
3,99 1,99 
17 Mainstreaming of students with special 
needs is not harmfull for normal 
students’ language and mental 
development.  
5 4.5 14 12.7 16 14.5 43.6 27 24.5 
3,71 1,11 
18 Presence of a student with special needs 
do not prevent the development of 
normal child.  
4 3.6 19 17.3 16 14.5 30.9 37 33.6 
3,74 1,20 
19 Student with special needs can cause 
confusion in normal class.  
27 24.5 27 24.5 19 17.3 26.4 8 7.3 2,67 1,30 
20 Student with special needs should be 
given all the  opportunities  to participate 
in all activities in the normal class.  
7 6.4 10 9.1 15 13.6 34.5 40 36.4 
3,85 1,19 
Table 5. Statements Related with Mainstreaming 
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In the table, distributions of frequency, percentage, mean and standard deviation related with opinions of 
preschool teacher third year and teacher of mentally retarded second year candidates about mainstreaming are 
provided. 
Considering the statement of there should not be schools for children with special needs, 64.5 % of teacher 
candidates reported that they strongly disagree with this statement and 6.4 % of them reported that they agree with 
this.  
When the statement of it should be better for children with special needs to live in and  receive education  in 
special societies is examined, 24.5 % of teacher candidates indicated that they strongly agree with this statement and 
15.5 % of them reported that they are not sure about this.  
Considering the statement of it is almost impossible for children with special needs to receive education in 
normal education environments, 30.9 % of teacher candidates reported that disagree with this, and 6.4 % of them 
reported that they strongly agree. 
According to the responses given to the statement of expectations from children with special needs must be 
different from expectations from normal children, 6.4 % of teacher candidates reported that they strongly disagree 
and 44.5 % of them reported that they agree with this statement.  
When the statement of children with special needs are generally happier with children who are similar to them is 
considered, 27.3 % of teacher candidates reported that they are not sure about this statement and 10.9 % of them 
21 It is not necessary for children with 
special needs to participate in all 
activities in the class.  
24 21.8 33 30.6 26 23.6 13.6 12 10.9 
2,62 1,27 
22 Through decomposed education in 
special class, it is not beneficial for social 
and emotional development of the child 
with special needs.  
21 19.1 38 34.5 28 25.5 17.3 4 3.6 
2.52 1.09 
23 Through decomposed education in 
special class, child with special needs is 
protected from children with normal 
development.  
23 20.9 37 33.6 28 25.5 13.6 7 6.4 
2.51 1.15 
24 Decomposed education in special class 
do not provide suitable environment for 
mental development fo child with special 
needs. 
23 20.9 31 28.2 26 23.6 17.3 11 10.0 
2.67 1.26 
25 Decomposed education in special class is 
more beneficial than education in normal 
class  for the child.  
14 12.7 30 27.3 25 22.7 19.1 20 18.1 
3.03 1.31 
26 The best individuals who will achieve 
education of students with special needs 
are special education teachers.  
8 7.3 10 9.1 21 19.1 31.8 36 32.7 
3,74 1,21 
27 Teachers of normal class are not 
competent enough to provide necessary 
education for students with special needs 
during mainstreaming.  
10 9.1 24 21.8 16 14.5 31.8 25 22.7 
3.37 1.29 
28 Being with normal children during non-
class times is more appropriate for 
children with special needs.  
7 6.4 15 13.6 22 20.0 30.0 33 30.0 
3.64 1.22 
29 Through special schools designed for 
students with special needs, normal 
children are protected from harms which 
might done by students with special 
needs.  
22 20.0 28 25.5 25 22.7 20.9 12 10.9 
2,77 1,29 
30 Education given in special schools and 
special classes are not more beneficial 
than education given in mainstreaming 
class.  
8 7.3 30 27.3 28 25.5 23.6 18 14.6 
3,15 1,20 
175 Mukaddes Sakalli Demirok and Meyrem Besgul /  Procedia - Social and Behavioral Sciences  190 ( 2015 )  169 – 179 
reported that they strongly agree. 
Considering the statement of children with special needs can not establish social communication as normal 
children, 40.9 % of teacher candidates reported that they disagree, and 6.4 % of them reported that they strongly 
agree with this statement. 
When the statement of interaction provided by mainstreaming facilitates to accept the differences between 
students is examined, 6.4 % of teacher candidates reported that they strongly disagree and 34.6 % of them reported 
that they agree with this statement. 
Considering the statement of possibility of children with special needs to display behavioural problems is not 
more than in mainstreaming classes, 5.5 % of teacher candidates reported that they strongly disagree and 33.6 % of 
them reported that they are not sure about this statement.  
When the statement of special interest for children with special needs will harm other students is considered, 28.2 
% of teacher candidates reported that they disagree and 12.7 of them reported that they strongly agree with this 
statement.  
According to the responses given to the statement of being in normal class facilitates the development of  
children with special needs, 8.2 % of teacher candidates reported that they strongly disagree and 39.1 % of them 
reported that they agree with this statement.  
Considering the statement of mainstreaming of students with special needs do not require important changes in 
normal class environments, 29.1 % of teacher candidates indicated that they are not sure about this statement and 9.1 
% of them indicated that they strongly agree with this.  
When the statement of comfort in the normal class leads children with special needs  to experience confusion is 
examined, 11.8 % of teacher candidates reported that they strongly disagree and 27.3 % of them reported that they 
agree with this statement.  
Considering the statement of presence of a student with special needs leads normal student to respect  
differences, 5.5 % of teacher candidates reported that they strongly disagree and 45.5 % of them reported that they 
strongly agree with this statement.  
When the statement of mainstreaming of students with special needs do not contribute them to gain independence 
is considered, 49.1 % of teacher candidates reported that they strongly disagree and 3.6 % of them reported that they 
agree and strongly agree with this statement.  
When the statement of it is not more difficult to establish control in classes without mainstreaming student than 
classes with mainstreaming student, 7.3 % of teacher candidates reported that they strongly disagree and 32.7 % of 
them reported that they agree with this statement.  
According to the responses given to the statement of mainstreaming of students with special needs is beneficial 
for the social development of normal children, 0.9 % of teacher candidates reported that they strongly disagree and 
40.0 of them reported that they agree with this statement.  
Considering the statement of mainstreaming of students with special needs is not hamrfull for normal students’ 
language and mental development, 4.5 % of teacher candidates reported that they strongly disagree and 43.6 % of 
them reported that they strongly agree with this statement. 
When the statement of presence of a student with special needs do not prevent the development of normal child is 
examined, 3.6 % of teacher candidates indicated that they strongly disagree and 43.6 % of them reported that they 
strongly agree with this statement. 
When the statement of student with special needs can cause confusions in normal class, 26.4 % of teacher 
candidates indicated that they agree and 7.3 % of them indicated that they strongly agree with this statement.  
Considering the statement of student with special needs should be given all the opportunities to participate in all 
activities in the normal class, 6.4 % of teacher candidates reported that they strongly disagree and 36.4 % of them 
reported that they strongly agree with this statement.  
When the statement of it is not necessary for children with special needs to participate in all activities in the class 
is considered, 30.6 % of teacher candidates reported that they disagree and 10.0 % of them reported that they 
strongly disagree with this statement.  
Considering the statement of through decomposed education in special class, it is not beneficial for social and 
emotional development of the child with special needs, 34.5 % of teacher candidates reported that they disagree and 
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3.6 % of them reported that they strongly agree with this statement.  
According to the responses given to the statement of through decomposed education in special class, child with 
special needs is protected from children with normal development, 33.6 % of teacher candidates reported that they 
disagree and 6.4 % of them reported that they strongly agree with this statement.  
Considering the statement of decomposed education in special class do not provide suitable environment for 
mental development of child with special needs, 28.2 % of teacher candidates reported that they disagree and 10.0 % 
of them reported that they strongly agree with this statement.  
When the statement of decomposed education in special class is more beneficial than education in normal class  
for the child is examined, 27.3 % of teacher candidates reported that they disagree and 18.1 % of them reported that 
they strongly agree with this statement.  
Considering the statement of the best individuals who will achieve education of students with special needs are 
special education teachers, 7.3 % of teacher candidates reported that they strongly disagree and 32.7 % of them 
reported that they strongly agree with this statement.  
When the statement of teachers of normal class are not competent enough to provide necessary education for 
students with special needs during mainstreaming is examined, 9.1 % of teacher candidates reported that they 
strongly disagree and 31.8 % of them reported that they agree with this statement.  
According to the responses given to the statement of being with normal children during non-class times is more 
appropriate for children with special needs, 6.4 % of teacher candidates reported that they strongly disagree and 30.0 
% of them reported that they agree and strongly agree with this statement.  
Considering the statement of through special schools designed for students with special needs, normal children 
are protected from harms which might done by students with special needs, 25.5 % % of teacher candidates reported 
that they disagree and 10.9 % of them reported that they strongly agree with this statement.  
When the statement of education given in special schools and special classes are not more beneficial than 
education given in mainstreaming class is examined, 27.3 % of teacher candidates reported that they disagree and 
23.6 % of them reported that they agree with this statement. 
 
                                  Table 6. Score Ranges for the Statements 
Option  Load                      Borders  
Strongly Disagree  1 1.00-1.79 
Disagree 
Neither Agree nor Disagree 
Agree 
Strongly Agree  
 2 
 3 
4 
5 
1.80-2.59 
2.60-3.39 
3.40-4.19 
4.20-5.00 
 
    
In this table, the score ranges which belong to the means of the responses given by the teacher candidates are 
provided. As it can be seen from the table, it was determined that there was 9 statements which correspond to the 
score range of “Agree” (3.40-4.19), 5 statements which correspond to the score range of “Disagree” (1.80-2.59) and 
16 statements which correspond to the score range of “Undecided” (2.60-3.39). 
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Table 7. Statements Corresponds to the Range of “Agree” (3.40-4.19) 
 Statements   SS 
4 Expectatitions from  children with special needs must be 
different from expectations from normal children. 3.75 1.15 
7 Interaction provided by mainstreaming facilitates to accept 
the differences between students. 3.73 1.21 
10 Being in normal class facilitates the development of  
children with special needs. 3.54 1.17 
13 Presence of a student with special needs leads normal 
student to respect  differences. 3.97 1.23 
16 Mainstreaming of students with special needs is beneficial 
for the social development of normal children. 3.99 1.99 
17 Mainstreaming of students with special needs is not harmful 
for normal students’ language and mental development.  
3,71 1,11 
18 Presence of a student with special needs do not prevent the 
development of normal child. 
3,74 1,20 
20 Student with special needs should be given all the 
opportunities to participate in all activities in the normal 
class. 
3.85 1.19 
26 The best individuals who will achieve education of students 
with special needs are special education teachers. 3.74 1.21 
 
 
 
In table 7, 9 statements which correspond to the score range of “Agree” (3.40-4.19) are provided.  
 
 
                      Table 8. Statements Correspond to the Range of “Disagree” (1.80-2.59) 
  
              
           SS 
1 There should not be schools for children with special needs. 
           1.83          1.33 
3 It is almost impossible for children with 
special needs to receive education in normal 
education environments. 
           2.51           1.20 
14 Mainstreaming of students with special needs 
do not contribute them to gain independence. 
            1.81           1.02 
22 Through decomposed education in special 
class, it is not beneficial for social and 
emotional development of the child with 
special needs.  
           2.52           2.09 
23 Through decomposed education in special 
class, child with special needs is protected 
from children with normal development.  
           2.51           1.15 
 
 
 
 
In table 8, 5 statements which correspond to the score range of “Disagree” (1.80-2.59) are provided.  
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                Table 9. Statements Correspond to the Range of “Undecided” (2.60-3.39)  
  
 
SS 
2 It should be better for children with special 
needs to live in  receive education  special 
societies.   
3.15 1.46 
5 Children with special needs are generally 
happier with children who are similar to them. 
2.98 1.22 
6 Children with special needs can not establish 
social communication as normal children. 
2.38 1.25 
8 Possibility of children with special needs to 
display behavioral problems is not more than 
in mainstreaming classes.  
3.29 1.07 
9 Special interest for children with special 
needs will harm other students.  
2.77 1.35 
11 Mainstreaming of  students with special 
needs do not require important changes in 
normal class environments.  
2.81 1.21 
12 Comfort in the normal class leads  children 
with special needs  to experience confusion.  
3.17 1.27 
15 It is not more difficult to establish control in 
classes without mainstreaming student than 
classes with  mainstreaming student. 
3.11 1.08 
19 Student with special needs can cause 
confusions in normal class. 
2.67 1.30 
21 It is not necessary for children with special 
needs to participate in all activities in the class. 
2.62 1.27 
24 Decomposed education in special class do 
not provide suitable environment for mental 
development of child with special needs. 
2.67 1.26 
25 Decomposed education in special class is 
more beneficial than education in normal 
class  for the child.  
3.03 1.31 
27 Teachers of normal class are not competent 
enough to provide necessary education for 
students with special needs during 
mainstreaming. 
3.37 1.29 
28 Being with normal children during non-class 
times is more appropriate for children with 
special needs. 
3.64  1.22 
29 Through special schools designed for 
students with special needs, normal children 
are protected from harms which might done 
by students with special needs. 
 
2.77 1.29 
30 Education given in special schools and 
special classes are not more beneficial than 
education given in mainstreaming class.  
3.15 1.20 
 
In table 9, 16 statements which correspond to the score range of “Undecided” (2.60-3.39) are provided.  
 
4. Conclusion and Recommendations  
4.1 Conclusion 
 
In this section, conclusions of the research are provided and recommendations based on these conclusions are 
developed.  
It was stated that the age of 99 (90%) of the teacher candidates participated in the research was between 19-24 
and age of 1 teacher candidate was between 35-39.  
The department of 49 (44.5%) teacher candidates who participated in the research was Teaching the Mentally 
Retarded and the department of 61 (55.5%) teacher candidates was Preschool Teaching. 
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66 (60%) teacher candidates who participated in the research was female, and 44 (40%) participants were male.   
44 (40%) teacher candidates who participated in the research indicated that they think mentally retarded 
individuals will have the lowest success in mainstreaming, 6 (5.5%) participants think all disability groups (mental, 
physical, hearing and visual) will have the lowest success in mainstreaming.  
According to the results, the score ranges which belong to the means of the responses given by the teacher 
candidates were identified. It was determined that there was 9 statements (s4, s7, s10, s13, s16, s17, s18, s20, s26) 
which correspond to the score range of “Agree” (3.40-4.19), 5 statements (s1, s3, s14, s22, s23) which correspond to 
the score range of “Disagree” (1.80-2.59) and 16 statements (s2, s5, s6, s8, s9, s11, s12, s15, s19, s21, s24, s27, s28, 
s29, s30) which correspond to the score range of “Undecided” (2.60-3.39).  
According to the mean results, there was no statements which correspond to the score range of “Strongly 
Disagree” and “Strongly Agree” options through answers given by the teacher candidates.  
When teachers are more conscious about mainstreaming, they would also realize that this is also beneficial for 
the psychological health and well-being of children with disabilities and mental retardation (Campbell & Gillmore, 
2014). Regardless of their departments which they study, regular and special education always should be in 
collaboration in terms of mainstreaming (Dias & Diaz-Perez, 2013). 
 
4.2 Recommendations  
 
According to the mean results of 15 statements out of 30 statements, it was found that teacher candidates 
participated in the research were undecided about the statements related with mainstreaming. Therefore, teacher 
candidates should be made more conscious about mainstreaming. In addition, this study might be conducted with 
teacher candidates from different departments.  
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